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1.1 SCHOOL CONTEXT  

Location and history Barwon Heads Primary School is located in the City of Greater Geelong on the Bellarine 

Peninsula, approximately 112 kilometers from the Melbourne Central Business District. 

The school was founded in 1912. 

School facilities The school grounds include two main buildings, a library, a gymnasium including 

basketball courts and the grounds include an oval and kitchen gardens. 

Enrolments Enrolments at the time of the review were approximately 511 students. Since 2017, 

enrolments increased by approximately 30 students.  

SFO and SFOE  The Student Family Occupation Education (SFOE) index was 0.25 in 2019.  

Staff profile The staffing profile of Barwon Heads Primary School includes a Principal and Assistant 

Principal, the equivalent of 29.2 full time teachers and the equivalent of 5.7 full time 

Education Support (ES) staff. 

Curriculum The school provides a curriculum that reflects the Victorian Curriculum framework, 

differentiated to meet student needs. 

 

1. Public section (Following acceptance of the final report by School Council, the Public section of the 

Report is to be uploaded to the school’s website). Remove this message before uploading.  
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1.2 SCHOOL & COMMUNITY HIGHLIGHTS 

Highlight 1 

Title: Positive Education Approach FISO Priority: Positive climate for 

learning 

Dimension: Health and wellbeing 

The Panel found that a key school community highlight was:  

 The school has embedded a whole school approach to promoting wellbeing using a Positive Education approach 

 The school has documented and promoted positive education model and statements 

 The model emphasises positive self-regard, positive relationships and individual and collective wellbeing 

 The approach is understood widely throughout the school  

Highlight 2 

Title: Review and refinement of 

instructional approaches 

FISO Priority: Excellence in teaching 

and learning  

Dimension: Curriculum, planning 

and assessment 

The Panel found that a key school community highlight was:  

 Throughout the SSP period the school undertook a review and refinement of the instructional model, including 

approaches to assessment 

 Teachers worked collaboratively to administer, analyse and use common assessment to inform planning for 

student learning 

 Higher levels of teacher expertise with the use of assessments has enabled teachers to plan more deliberately 

for the varying needs of students  

 Teachers have used common instructional approaches in reading, writing and numeracy 

 Common approaches have resulted in improved proportions of students achieving high gain in National 

Assessment Program – Literacy and Numeracy (NAPLAN) testing in Year 5 in some areas 

Highlight 3 

Title: Improved teacher collaboration FISO Priority: Excellence in teaching 

and learning 

Dimension: Building practice 

excellence 

The Panel found that a key school community highlight was:  

 Teachers worked in Professional Learning Communities to share their professional expertise  

 The school enabled teachers to moderate student assessment information  

 Teachers worked together to review and select curriculum on the basis of student assessment data 

 Teachers developed appropriate learning tasks for students in PLCs 

 Staff perception of Collective efficacy was very high in 2019 
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1.3 SUMMARY OF KEY REVIEW FINDINGS  

 

Performance against the SSP goals 

SSP Goal 1:  

The 2016–19 School Strategic Plan for Barwon Heads Primary School set a goal to improve the learning growth and 

achievement of every student in literacy and numeracy.  The Panel found that this goal was partially met, with the first 

target not met, the second and fourth targets partially met, and target three was met. 

SSP Goal 2:  

The second goal was to establish a rich, relevant, challenging and stimulating learning environment that promoted and 

supported student and parent engagement.  The Panel determined that the second goal was partially met, with three of 

the four targets met and one target partially met.  

SSP Goal 3: The final goal was to develop students who are motivated, resilient and willing to contribute to the wellbeing 
of others.  The Panel found that the goal had been partially met, with target one and four partially met and target two and 
three, met. 

 

 

Findings against the Terms of Reference Focus Questions 

Terms of Reference Focus Question 1:  To what extent are the instructional models in writing and numeracy 

embedded? 

The Panel found that the school had instructional models in place that were being applied consistently throughout the 

school. The Panel found that the numeracy model had been developed collaboratively with staff and was implemented in 

2019. 

Terms of Reference Focus Question 2: To what extent has student learner voice and agency been activated to 

empower students to be partners in their own learning to increase engagement? 

The Panel determined that student agency and voice in the school was activated, particularly in specialist programs and 

through enrichment programs such as the Barwon Estuary Project and the garden. The Panel also identified that 

students had opportunities to guide their own learning through lunchtime activities and Year 6 leadership. 

Terms of Reference Focus Question 3:  To what extent do teachers scaffold and differentiate challenging learning 

tasks to enable students to achieve learning at their point of need? 

The Panel concluded that teachers worked together to examine student assessment data and to plan for multiple entry 

points to the learning through the development of a range of learning activity. 
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1.4 SUMMARY OF KEY DIRECTIONS FOR THE NEXT SSP   

The Panel recommends the following key directions for the new Strategic Plan: 

 Student achievement in literacy and numeracy 

 Student agency and engagement 

 Student wellbeing 
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This section of the report remains confidential to meet privacy and other legislation requirements.   

Student voice, agency and leadership; curriculum content; and teacher practice are critical areas 

of focus when gathering evidence to support performance and practice outcomes.  

This symbol denotes areas in the report where specific focus on gathering evidence to support 

performance and practice outcomes for the instructional core should be made. This includes when 

identifying enablers and barriers to the achievement of goals and targets in the school strategic 

plan (SSP), and when providing evidence that supports the school’s self-evaluation against the 16 

dimensions in the FISO Continua of Practice for School Improvement (FISO Continua). The 

Evidence of the Instructional Core section of the School Review Guidelines provides further 

information on the importance of a student – content – teacher focus. 

2.1 SUMMARY OF PERFORMANCE AGAINST THE SSP 

PERFORMANCE GROUP: (RENEW) 

Goals and evidence 

Status (as 

agreed by 

Panel) 

 Goal 1 
To improve the learning growth and achievement of every student in literacy 

and numeracy. 

Partially met 

Targets 

 

Target 1:  Increasing the percentage of students F-6 achieving above the expected 

level in all assessments. 

 

Not met 

Target 2: Increasing the percentage of students achieving high growth and 

decreasing the percentage achieving low growth on the NAPLAN relative growth 

assessments. 

Partially met 

Target 3: All Students achieve a minimum 1.0 growth in testing during a calendar 

year highlighted by teacher judgements. 

Met 

Target 4:  Increase number of students receiving an A or B to 35 per cent.  Partially met 

Evidence 

The Panel found that this goal was partially met, with the first target not met, the second target partially 

met, target three met and the fourth target partially met.  

The Panel examined a range of data to establish that the second target was not met. The Panel 

considered the per cent of students achieving at or above the expected level, by Teacher Judgement. As 

shown below, the Panel identified that the per cent of students at or above the expected level declined 

between 2016 and 2018 in all measures.  

Teacher Judgement per cent of students P–6 achieving at or above the expected level by Semester 2, 2016–18 

 2016 2017 2018 

Reading & viewing 95 86 89 

Speaking & listening 94 92 89 

Writing 92 78 63 

Measurement & geometry 94 86 79 

Number & algebra 87 77 72 

Statistics & probability 93 86 79  

2. Confidential section 
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The Panel then examined the National Assessment Program – Literacy and Numeracy (NAPLAN) per 

cent of students in the top two bands in Year 3 and Year 5, compared to similar schools and the State. 

The Panel found that in Year 3 the school had a lower per cent of students than similar schools on 

average between 2016–18 and also in 2019 in reading, writing and numeracy. In Year 5, the school had 

a greater per cent in the top two bands than similar schools on average between 2016–18 in reading, 

writing and numeracy. In 2019, the school had a lower per cent in the top two bands compared to similar 

schools in reading, writing and numeracy, as shown below. 

NAPLAN per cent of students in top two bands compared to similar schools and State 

Year 3 2016–18 

BHPS 

2016–18 

SS 

2018 

BHPS 

2018 

SS 

2018 

State 

2019  

BHPS 

2019  

SS 

Reading 68 69 64 71 57 70 71 

Writing 64 66 60 61 51 50 65 

Numeracy  54 57 53 58 45 52 57 

Year 5 2016–18 

BHPS 

2016–18 

SS 

2018 

BHPS 

2018 

SS 

2018 

State 

2019  

BHPS 

2019  

SS 

Reading 53 52 55 55 40 52 54 

Writing 29 25 25 20 14 22 25 

Numeracy  47 40 55 41 32 32 41 

The Panel also considered the change in the per cent in the top two bands between testing period for 
each cohort between 2015 and 2019. As shown below, the Panel noted that there was a decline in every 
measure for each cohort. In particular, there was a decline in writing of 50 per cent between 2015 and 
2017, 38 per cent between 2016 and 2018 and of 44 per cent between 2017 and 2019. 

NAPLAN Per cent retained in top two bands 2015–19 

 Year 3  

2015 

Year 5   

2017 

Year 3  

2016 

Year 5  

2018 

Year 3 

2017 

Year 5 

2019 

Reading 73 43 65 55 75 54 

Writing 78 28 63 25 69 25 

Numeracy  58 40 62 55 69 41 

The Panel then considered the NAPLAN relative growth data to determine that target two was partially 

met. As shown below, low gain declined between 2017 and 2018 in reading, between 2016 and 2017 in 

writing and between 2016 and 2017 in numeracy. High relative gain increased in reading between 2017 

and 2018, in writing between 2016 and 2018 and in numeracy between 2016 and 2018. 

NAPLAN per cent of students making low and high relative gain between Year 3 and Year 5 2016–19 

 2016 2017 2018 2019 

 L M H L M H L M H L M H 

Reading 22 49 29 31 43 26 19 53 28 28 55 17 

Writing 24 45 30 15 43 42 18 35 47 31 44 25 

Numeracy 30 52 19 18 51 31 31 37 32 40 43 17 

The Panel examined the Teacher Judgment annual mean growth in determining that target three was 

met. The Panel noted that between 2016 and 2017 mean growth was at or above 1.0 in reading and 

viewing, speaking and listening and statistics and probability. Annual mean growth was greater than 1.0 

between 2017 and 2018 in reading and viewing, speaking and listening, and writing. 

Teacher Judgment annual mean growth P–6, Sem 2 2016–17 & 2017–18 

 2016–17 2017–18 

Reading & viewing 1.00 1.09 

Speaking & listening 1.00 1.03 

Writing 0.97 1.02 

Measurement & geometry 0.96 0.98 

Number & algebra 0.99 0.99 

Statistics & probability 1.01 0.95 
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Goals and evidence- continued 

Status (as 

agreed by 

Panel) 

Goal 2 
To establish a rich, relevant, challenging and stimulating learning environment 

that promotes and supports student and parent engagement. 

Partially met 

Targets 

Target 1: Increase Parent Opinion Percentiles for Student Motivation and School 

Connectedness to 3rd quartile. 

Met 

Target 2: Increase attitude to schools survey data for stimulating learning, teacher 

effectiveness and Teacher Empathy to the third quartile.  

Partially met 

Target 3: Promotion and activation of Student Led initiatives followed through. Met 

Target 4: Student Leadership opportunities increased and developed for increased 

inclusion. 

Met 

Evidence 

 

The Panel determined that the second goal was partially met, with three of the four targets met and one 
target partially met.  

To determine that the first target was met, the Panel examined the Parent Opinion Survey and, as 
shown below, the per cent of positive endorsement increased in every selected measure between 2017 
and 2018. The Panel noted the reduced number of responses in the two testing periods. 

Parent Opinion Survey measures per cent positive endorsement 2017–18 

 2017 2018 

Student motivation & support 75 84 

School connectedness 88 90 

Teacher communication 75 80 

Number of responses 129 43 

The Panel then considered the Students Attitudes to School Survey (AToS) data, noting that the survey 
tool changed in the Strategic Plan period. The Panel found that the per cent of positive endorsement 
increased or was above 75 per cent in Year 4 for Stimulated learning and Effective teaching time 
between 2017 and 2019. Students in Year 5 had greater than 75 per cent of positive endorsement in 
Stimulated learning, in 2017 and 2018, Effective teaching time in 2017, 2018 and 2019 and in Teacher 
concern in 2017 and 2018. In Year 6, students had greater then 75 per cent of positive endorsement in 
Stimulated learning in 2018, and in Effective teaching time in 2017, 2018 and 2019.  

Students Attitudes to School Survey measures 2017–19 per cent positive endorsement 

The Panel considered the mean per cent of students achieving at or above the expected level between 

2016 and 2018 to determine that target four was partially met. More than 35 per cent of students were at 

or above the expected level in reading and viewing in every year between 2016 and 2018, and in 

number and algebra between 2016 and 2018. The target was not met in every other measure. 

Teacher Judgments mean per cent of P–6 students achieving above expected level Sem 2, 2016–18 

 2016 2017 2018 

Reading & viewing 52 53 58 

Speaking & listening 22 21 24 

Writing 29 26 31 

Measurement & geometry 34 31 32 

Number & algebra 38 38 40 

Statistics & probability 27 33 28 
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Year  4 2017 2018 2019 

Stimulated learning 82 77 84 

Effective teaching time 85 83 86 

Teacher concern 62 67 72 

Year  5 2017 2018 2019 

Stimulated learning 85 83 63 

Effective teaching time 86 80 76 

Teacher concern 83 76 60 

Year  6 2017 2018 2019 

Stimulated learning 71 75 72 

Effective teaching time 84 81 77 

Teacher concern 70 69 69 

The Panel agreed that targets three and four represented Key Improvement Strategies, and heard from 

school personnel that the strategies described were implemented as intended. 

Goal 3 
To develop students who are motivated, resilient and willing to contribute to 

the wellbeing of others. 

Partially met 

Targets 

 

Target 1: Improve the data connected to transitions particularly connectedness to 

peers, morale and safety. 

Partially met 

Target 2: Increase mean scores for the Well-being and Mindfulness based on the 

Positive Education Survey administered by the school. 

Met 

Target 3: Improved mean scores for relationships, connectedness to peers (56 per 

cent) and Social Skills (34.5 per cent) in the parent opinion survey. 

Met 

Target 4: Increase Classroom behaviour and learning confidence data in the 

attitudes to school survey from 80 to 85+ per cent positive endorsement. 

Partially met 

Evidence 

 

The Panel found that the goal had been partially met, with target one and four partially met and target 
two and three, met. 

The Panel examined the AToS data to conclude that the first target was partially met. The Panel found 
that all of the selected measures increased for students in Year 4 between 2017 and 2019, noting that 
the measure of Student agency and voice had a lower per cent of positive endorsement than other 
measures in all of the three years examined. The Panel found that there was a decline in all identified 
measures for students in Year 5 between 2017 and 2019, also noting that the measure Student agency 
and voice was lower than that of other measures. The Panel found that the per cent of positive 
endorsement was variable for the selected measures, as shown below, for students in Year 6. The 
Panel also noted that the measure Student agency and voce was lower than the other selected 
measures in all years 2017–19. 

Students Attitudes to School Survey measures 2017–19 per cent positive endorsement 

Year 4 2017 2018 2019 

Sense of connectedness 77 76 86 

Sense of inclusion 77 83 90 

Student voice and agency 61 65 67 

Advocate at school 79 81 90 

Managing bullying 76 80 88 

Respect for diversity 73 74 89 

Year 5 2017 2018 2019 

Sense of connectedness 79 84 65 

Sense of inclusion 90 84 81 

Student voice and agency 70 68 54 
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Advocate at school 88 84 79 

Managing bullying 84 81 69 

Respect for diversity 78 73 68 

Year 6 2017 2018 2019 

Sense of connectedness 87 79 83 

Sense of inclusion 89 90 87 

Student voice and agency 66 66 68 

Advocate at school 94 92 89 

Managing bullying 92 89 88 

Respect for diversity 81 80 71 

The Panel heard from school personnel that the school had implemented the positive Education Survey 
as intended and used the data to triangulate the Students Attitudes to School survey. 

The Panel then considered the Parent Opinion survey to conclude that the third target was met. The 
Panel identified measures similar to those identified in the SSP, as the survey tool changed within the 
SSP period. The Panel identified that parent perception of Student agency and voice and Confidence 
and resiliency skills were above 75 per cent positive endorsement and that Confidence and resiliency 
skills increased between 2018 and 2019. 

Parent Opinion Survey measures per cent positive endorsement 2016–18 

 2017 2018 

Connectedness to peers NA NA 

Social skills NA NA 

Student agency and voice 79 76 

Confidence and resiliency skills 81 85 

The Panel then examined the AToS data to find that the target was partially met. The Panel noted that 

the target for the per cent of positive endorsement to be greater than 80 was met in Classroom 

behaviour in Year 4 in 2019 and in Year 5 and 6 in 2017. The Panel noted that Sense of confidence did 

not meet this target in any year between 2017 and 2019, as shown below.  

Students Attitudes to School Survey measures 2017–19 per cent positive endorsement 

Year 4 2017 2018 2019 

Classroom behaviour 82 73 89 

Sense of confidence 77 73 79 

Year 5 2017 2018 2019 

Classroom behaviour 86 78 69 

Sense of confidence 72 77 71 

Year 6 2017 2018 2019 

Classroom behaviour 89 82 74 

Sense of confidence 83 72 80 
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2.2 KEY ACHIEVEMENTS AGAINST SSP AND AIP TARGETS  

Key achievements (max 3) 

Enablers                         

Goal 1: To improve the learning 

growth and achievement of every 

student in literacy and numeracy. 

Target 1: The target was to increase 

the percentage of students achieving 

above the expected level. While this 

target was not met, the Panel noted 

that the school had a higher proportion 

of students above the expected level 

in Year 5 NAPLAN between 2016–18 

than similar schools in reading, writing 

and numeracy.  

The Panel heard from school personnel that there had been increased 

knowledge of the achievement standards through agreed assessment and 

moderation. These common assessments were particularly in writing and 

mathematics, resulting in data walls that teachers could interact with. Through 

Professional Learning Communities, teachers discussed student progress and 

how to best meet the needs of groups of students. The Panel agreed that these 

factors enabled the school to have higher proportions of students above the 

expected level in Year 5 between 2016–18 than similar schools. 

Goal 1: To improve the learning gain 

and achievement of every student in 

literacy and numeracy. 

Target 2: The target was to increase 

the percentage of students achieving 

high gain and decrease the 

percentage achieving low gain in Year 

5 NAPLAN relative growth. The Panel 

found that low gain decreased 

between 2016–17 in numeracy and 

writing and between 2017–18 in 

reading. High gain increased between 

2016–18 in writing and numeracy and 

between 2017–18 in reading.  

The Panel heard that there was an established instructional model for reading, 

writing and numeracy used across the school. The model was supported by 

collaborative discussion in professional learning teams. The Panel heard from 

school personnel that throughout the SSP period, staff collaboratively reviewed 

and re-defined the common instructional model in numeracy. The school had 

introduced a Learning Specialist role that enabled some instructional coaching. 

The Panel found that these factors enabled the school to increase the 

proportion of students making high gain and reduce the proportions making low 

gain in NAPLAN.  
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2.3 KEY CHALLENGES AGAINST SSP AND AIP TARGETS  

Key challenges (max 3) 

Barriers     

Goal 2: To establish a rich, relevant, 

challenging and stimulating learning 

environment that promotes and 

supports student and parent 

engagement. 

Target 2: The target was to increase 

the Students Attitudes to School 

measures. The Panel found that there 

was a decline in students attitudes in 

Year 5 between 2017–19 in 

Stimulated learning, Effective teaching 

time and Teacher concern. 

The Panel determined that at the time of the review, the school did not have an 

agreed definition for student voice and agency, and therefore not a deliberate, 

intentional approach to the activation of student agency and voice. The Panel 

identified that there were many examples of students having agency in their 

learning, but this was not always connected to classroom learning. Discussions 

with school personnel, class observations and examination of curriculum 

documentation, including learning tasks indicated that there was not agreement 

and a common understanding of effective differentiation across the school. The 

Panel found that these factors led in some cases, to students having lower 

levels of engagement in the learning, which had an impact on their learning 

behaviours and students perceptions of stimulating learning environment, 

teacher concern and effective teaching time.   

Goal 3: To develop students who are 

motivated, resilient and willing to 

contribute to the wellbeing of others. 

Target 1: The target was to improve 

data connected to transitions 

particularly Connectedness to peers, 

Morale and Safety. The Panel 

identified that Student voice and 

agency had a lower per cent positive 

endorsement than other measures in 

Year 4, 5 and 6 between 2017–19. 

The Panel found through classroom observation, interviews with students and 

school personnel, that there was not an agreed definition or understanding 

within the school of student voice and agency in learning. This meant that, 

although there were many examples of students having choice, voice and 

agency, there was not a deliberate, explicit approach that highlighted to the 

school community that students were indeed active partners in the learning 

process. This resulted in students attitudes measures in student voice and 

agency being lower than other measures in the same survey. 
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Terms of Reference Focus Questions 

Focus question 1: To what extent are the instructional models in writing and numeracy embedded? 

Evidence-based findings   

The Panel examined the documented instructional models and observed teachers implementing these models in 

classrooms across the school. The Panel agreed that the instructional models were documented, agreed and applied 

across the school, with varying degrees of sophistication. The Panel observed that the writing model was more 

consistently implemented across classrooms, and the numeracy model was implemented more recently. As a result, the 

Panel noted that the Numeracy model was more varied in its implementation, including in the confidence of teachers, 

than the observed writing model. During observation of classroom practice the Panel identified pacing as an area of 

variability between teachers, and an emphasis on quiet, individual work. 

The Panel concluded that the models for reading, writing and numeracy were underpinned by research and were 

consistent with the Victorian Teaching and Learning model. The Panel did not observe the inquiry or investigation 

models. Some of the High Impact Teaching Strategies (HITS) were evident in the observed practice, including worked 

examples, explicit teaching, setting goals, structuring lessons and feedback. The HITS that were less evident were 

questioning, metacognition and collaboration.  

Through interviews with school personnel, including teachers and instructional leaders, the Panel found that the 

Professional Learning Community (PLC) approach enabled teams to discuss curriculum, pedagogy and assessment, 

with an emphasis on student learning. There was less of an explicit emphasis on teacher practice improvement and how 

teachers were responding to what they were learning about the impact of their interventions on student outcomes. The 

Panel heard that although teachers were encouraged to participate in formal peer observation including reflection and 

feedback, there was not a formalised structure to support this, or indeed, that required it.  

Focus question 2: To what extent has student learner voice and agency been activated to empower students to be 

partners in their own learning to increase engagement? 

Evidence-based findings   

The Panel met with students, teachers and school instructional leaders to determine the extent to which student agency 

and voice was being activated. The Panel found that teachers lacked clarity around an agreed definition of student 

agency and student voice and this was a barrier to deliberate planning that enabled student agency and voice, including 

the students’ capacity to monitor and plan for their own learning. The Panel heard from students and teachers that 

teachers created opportunities in learning activities for student choice, within defined boundaries. 

The Panel also found that students had many opportunities to exercise agency and voice in their learning in classroom 

studies, with an emphasis in the specialist learning areas of the arts and science. The Panel found that this was 

especially evident in the garden program, as part of their science specialist study. Panel also found that students, 

particularly as they progressed through the school, had opportunities to design learning activities and lead others in 

them, such as in the lunchtime performing arts program where students developed and staged an original performance. 

All students in Year 6 were engaged in leadership roles. The Panel also heard from parents and community members 

about the opportunities that students had to connect their learning to real world contexts through the Barwon Estuary 

Project, where the school had partnered with a local volunteer organisation to understand and improve the local 

environment.  

2.4 FIELDWORK FINDINGS  
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Examination of curriculum documentation, and discussion with school personnel identified that there was not a whole 

school approach to the development of learner capabilities, embedded in a guaranteed and viable curriculum. 

The Panel concluded that the school created opportunities for learner agency and voice, however there was not a 

consistent, whole school approach, underpinned by an agreed definition and guiding principles. 

Focus question 3: To what extent do teachers scaffold and differentiate challenging learning tasks to enable students to 

achieve learning at their point of need? 

Evidence-based findings   

The Panel visited classrooms and observed teaching practice. The Panel found that there was some evidence in 

classroom displays of learning scaffolds, including in some cases, proficiency scales. Students tended to have individual 

learning goals, which reflected their next step in learning. These individual or grouped needs were sometimes 

documented in the curriculum plans. Panel examination of planning documents identified that curriculum planners 

included common elements, however the levels for which teachers were planning was represented differently by different 

teachers. 

The Panel heard that the planning cycle occurred through teachers sharing student assessment information, 

examination of the curriculum scope and sequence and then distributing the planning among members of the team, 

which was shared to all team members. Individual teachers developed a ‘menu’ of activities or learning tasks that 

reflected student need, in response to cohort level data. The tasks varied in the level of challenge and did not always 

reflect multiple entry points, rather ‘levels’ described as ‘enablers’ and ‘extenders’. 

Interviews with teachers found that there was not a strong and agreed understanding evident of the potential approaches 

to differentiating (process, product, content), including the use of student agency to enable this. 
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Findings Considerations for next 

steps 

Marrung Aboriginal Education Plan  

The school monitored the attendance and achievement of indigenous students, 

and at the time of the review, none of the enrolled and identified indigenous 

students were below the expected level nor did they have issues with attendance. 

The school engaged with the KESO and staff had undergone CUST training. 

The school undertook a number of activities to promote indigenous perspectives 

and to acknowledge the place of First Nations people in the life of the school and 

local community including flying the Aboriginal and Torres Strait Island flags at all 

times and undertaking an Acknowledgement of Country at key events. 

The school has embraced opportunities such as NAIDOC week, Reconciliation 

week and the International Year of Indigenous Languages to educate and 

celebrate indigenous language and culture. The School Fair had an indigenous 

theme in 2019. 

The school engaged with local indigenous organisations to support students to 

learn about the local indigenous history and to record and display this in the local 

environment.  

 

Continue to implement the 

Marrung Education Plan. 

 

 

  

2.5 OTHER SIGNIFICANT FINDINGS AND CONSIDERATIONS 
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FISO priority/dimension 
PRSE Report 

assessment 

Validation Day  

Review Panel 

assessment 

Final Day 

Review Panel 

assessment 

E
x
c

e
ll
e
n

c
e
 i
n

 t
e

a
c
h

in
g

 

a
n

d
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e
a

rn
in

g
 

  

Curriculum planning and assessment Evolving Evolving Embedding  

Building practice excellence Embedding  Embedding  Embedding  

Evaluating impact on learning Embedding  Embedding  Embedding  

Evidence-based high impact teaching 

strategies 

Evolving Evolving Embedding  

P
ro

fe
s

s
io

n
a
l 

le
a
d

e
rs

h
ip

 

Building leadership teams Embedding  Embedding  Embedding  

Instructional and shared leadership Evolving Evolving Embedding  

Strategic resource management Embedding  Embedding  Embedding  

Vision values and culture Emerging Emerging Evolving 

P
o

s
it

iv
e
 c

li
m

a
te

 f
o

r 

le
a
rn

in
g

 

 

Empowering students and building 

school pride 

Evolving Evolving Embedding  

Setting expectations and promoting 

inclusion 

Evolving Evolving Embedding  

Health and wellbeing Embedding  Embedding  Embedding  

Intellectual engagement and self awareness Embedding  Embedding  Embedding  

C
o

m
m
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n
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y
 

e
n

g
a
g

e
m
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n

t 
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 l
e
a
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g
 

  

Building communities Embedding  Excelling Excelling 

Parents and carers as partners Embedding  Embedding  Embedding  

Global citizenship Evolving Evolving Embedding  

Networks with schools, services and 

agencies 

Embedding  Embedding  Embedding  

 

  

2.6 ASSESSMENT AGAINST THE FISO CONTINUA OF PRACTICE FOR SCHOOL 

IMPROVEMENT  
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ADDITIONAL FIELDWORK DAYS 

 

 

List the number of additional 

fieldwork days the school is 

eligible for based on the criteria 

List the number of 

additional fieldwork 

days the school is 

eligible for based on 

the criteria 

Number of 

additional 

fieldwork days 

taken 

If full number of additional fieldwork 

days the school was eligible for were 

not taken, include the rationale for 

not taking the day/s 

1. Priority area: Excellence in 

Teaching and Learning:  

Eligible for 1 day 

 

One day Zero days 

The Panel determined that as all 

Panel members were able to 

participate in the fieldwork day, there 

would be adequate time to examine 

the areas of Excellence in teaching 

and learning and Empowering 

students and building school pride. 2. Panel’s assessment 

against the Continua’s 6 

High impact 

initiatives/dimensions:  

Eligible for 1days 

(Empowering students and 

building school pride) 

 

One day Zero days 

3. Total of eligible days: 2 

 
Two days Zero days 
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PROPOSED GOALS, TARGETS AND KEY IMPROVEMENT STRATEGIES (KIS) FOR NEXT SSP  

 

Goal 1 

To improve student achievement in reading, writing and numeracy. 

Suggested FISO Priority Area and FISO dimension/s (in order of priority) for this goal 

Priority Area:  

Excellence in teaching and learning 

Dimension/s: 

Curriculum planning and assessment 

Evaluating impact on learning 

Priority Area:  

Positive climate for learning 

Dimension/s: 

Intellectual engagement and self awareness 

Goal 1 rationale 

When students are challenged to move from surface knowledge to deeper levels of understanding, they are more 

engaged and committed to extend and apply their learning. 

Targets  

1.1 NAPLAN benchmark growth to increase in the following domains: 

 Reading –  

o Year 5 at and above benchmark growth to increase from 17 per cent in 2019 to 28 per cent by 2023 

 Writing 

o Year 5 at and above benchmark growth to increase from 24 per cent in 2019 to 31 per cent by 2023 

 Numeracy 

o Year 5 at and above benchmark growth to increase from 17 per cent in 2019 to 26 per cent by 2023 

1.2 NAPLAN per cent in the top two bands in the following domains: 

 Reading  

o Year 3 from 70 per cent in 2019 to 75 per cent by 2023 

o Year 5 from 52 per cent in 2019 to 60 per cent by 2023 

 Writing  

o Year 3 from 50 per cent in 2019 to 64 per cent by 2023 

o Year 5 from 22 per cent in 2019 to 29 per cent by 2023 

2.7 KEY DIRECTIONS FOR THE NEXT SSP – GOALS, TARGETS AND KIS  
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 Numeracy  

o Year 3 from 52 per cent in 2019 to 60 per cent by 2023 

o Year 5 from 32 per cent in 2019 to 44 per cent by 2023 

1.3 To increase the percentage of students as rated by Teacher Judgments growth achieving at or above the expected 

level in: 

• Reading and viewing 

o P-6 from 58 per cent in Sem 2 2018 to 65 per cent by 2023 

• Writing  

o P-6 from 31 per cent in Sem 2, 2018 to 38 per cent by 2023 

• Numeracy 

o P-6 from 40 per cent in Sem 2, 2018 to 47 per cent by 2023 

1.4 To improve the per cent positive endorsement from 2019 baseline in the Staff Opinion Survey in the measures: 

 Collective efficacy - from 91 per cent in 2019 to 95 per cent in 2023 

 Academic emphasis - from 75 per cent in 2019 to 87 per cent in 2023 

Key Improvement Strategies (KIS) 

1a Design and deliver deep learning that challenges each student to construct and apply new knowledge. 

1b Extend the capacity of teachers to use rigorous assessment practices and feedback to inform learning including 

assessment for learning. 

 

Goal 2 

To improve student engagement in learning and school life. 

Suggested FISO Priority Area and FISO dimension/s (in order of priority) for this goal 

Priority Area:  

Positive climate for learning 

Dimension/s:  

Empowering students and building school pride 

Intellectual engagement and self awareness 

Goal 2 rationale 

When students are empowered as learners and leaders, actively contributing to both their own education and to whole 

school initiatives, their self-efficacy is enhanced and they experience significant growth in motivation, wellbeing and 

achievement. 

Targets  

2.1 Improve the per cent of positive endorsement from 2019 baseline in the following Students Attitudes to School survey 

Education State measures: 

 Stimulated learning - from 74 per cent in 2019 to 87 per cent in 2023 

 Differentiated learning challenge - from 82 per cent in 2019 to 91 per cent in 2023 

 Motivation and interest - from 77 per cent in 2019 to 89 per cent in 2023 
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 Sense of confidence - from 77 per cent in 2019 to 89 per cent in 2023 

And also: 

 Self regulation and goal setting - from 83 per cent in 2019 to 92 per cent in 2023 

 Effective teaching time - from 80 per cent in 2019 to 90 per cent in 2023 

 Student agency and voice - from 63 per cent in 2019 to 80 per cent in 2023 

2.2 Improve the per cent positive endorsement from 2019 baseline in the Parent Opinion Survey measures: 

 Student cognitive engagement measures - from 78 per cent in 2019 to 89 per cent in 2023 

 Student development - from 89 per cent in 2019 to 95 per cent in 2023 

And improve the per cent participation in the Parent Opinion Survey 

2.3 Improve the per cent positive endorsement from 2019 baseline in the Staff Opinion Survey measure Trust in students 

and parents - from 92 per cent in 2019 to 96 per cent in 2023 

Key Improvement Strategies (KIS) 

2a Embed a culture of active student voice, agency and leadership that empowers students and build school pride. 

2b Co-design and embed a culture of high expectations for every student to promote intellectual engagement and self-

awareness. 

 

Goal 3 

To improve the wellbeing of all students. 

Suggested FISO Priority Area and FISO dimension/s (in order of priority) for this goal 

Priority Area:  

Positive climate for learning 

Dimension/s: 

Setting expectations and promoting inclusion 

Health and wellbeing 

Goal 3 rationale 

When students’ social and emotional needs are met, they are more likely to thrive. 

Targets  

3.1 Improve attendance so that P to 6 per cent with 20 or less day to increase from 75 per cent in 2018 to 80 per cent in 

2023  

3.2 Improve the per cent of positive endorsement from 2019 baseline in the following Students Attitudes to School survey 

Education State measures: 

 School safety measures - from 82 per cent in 2019 to 96 per cent in 2023 

 Resilience - from 79 per cent in 2019 to 90 per cent in 2023 

 Advocate at school - from 86 per cent in 2019 to 93 per cent in 2023 
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 School connectedness - from 79 per cent in 2019 to 90 per cent in 2023 

 Teacher concern - from 68 per cent in 2019 to 81 per cent in 2023 

 

3.3 Improve the per cent positive endorsement from 2019 baseline in the Parent Opinion Survey measures: 

 Safety factors- from 90 per cent in 2019 to 95 per cent in 2023 

 School connectedness - from 89 per cent in 2019 to 94 per cent in 2023 

3.4 Improve the per cent positive endorsement from 2019 baseline in the Staff Opinion Survey measure: 

  School climate - from 90 per cent in 2019 to 93 per cent in 2023 

Key Improvement Strategies (KIS) 

3a Engage the whole school community/all stakeholders to develop students’ social and emotional skills in managing 

the wellbeing and safety of self and others. 

3b Enhance teacher capacity to understand and respond to the social and emotional needs of all students. 
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Appendix 1: Terms of Reference and 

Methodology 

Introduction 

The Panel collaboratively developed the Terms of Reference for the Review fieldwork, following consideration of 

the learning on Validation Day. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

1. TERMS OF REFERENCE  

 Terms of Reference Focus Questions Rationale 

1. To what extent are the instructional 

models in writing and numeracy 

embedded? 

The Panel identified, through examination of the NAPLAN data, in 

particular the percentage of students in the top two bands in Year 5 and 

the relative growth data in Year 5, that achievement in writing and 

numeracy was below that of other measures of achievement. 

2. To what extent has student learner 

voice and agency been activated to 

empower students to be partners in 

their own learning to increase 

engagement? 

Through examination of the Students Attitudes to School survey data 

that the measure students voice and agency was below that of other 

measures of student engagement with learning.  

3. To what extent do teachers scaffold and 

differentiate challenging learning tasks 

to enable students to achieve learning 

at their point of need? 

The Panel observed a limited number of examples of differentiated 

learning tasks or tasks that represented multiple entry points. Students 

also indicated in forums that there were times when their learning was 

not challenging them. 
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2.1 Timeline for the review 

 

2.2  Validation Day agenda and class observation schedule 

VALIDATION DAY AGENDA 

Time Activity Lead In attendance 

8:30  Welcome  

- Welcome the School Review Panel 

- Facilitate introductions 

Principal School Review Panel – 

core members and 

challenge partners 

8:35 Purpose of review 

- Outline purpose of the review  

- Discuss roles and responsibilities of core panel 

(school council president, principal, SEIL, reviewer)  

Reviewer  School Review Panel – 

core members and 

challenge partners 

8:45 Performance against previous School Strategic Plan  

- Short overview of PRSE process 

- Reviewer facilitation: 

o performance against the goals and targets of its 

School Strategic Plan (SSP) 

o enablers and barriers to success 

o key achievements and challenges 

 

Principal 

Reviewer 

School Review Panel – 

core members  

challenge partners 

School Improvement 

Team  

2.  METHODOLOGY 

Timeline for the Review 

Date Activity and Resources 
Action Officer 

(title only) 

Term 4 2018 Briefing to staff on upcoming review Principal 

Term 1 & 2 2019 Community consultations to inform development of PRSE Principal 

25 October 2019 Preparation meeting  Reviewer 

6 November 2019 Validation Day Reviewer 

20 November 2019 Review day 1 Reviewer 

27 November 2019 Review day 2  Reviewer 

27 December 2019 Submission of report Reviewer 

February 2020 Presentation to staff Principal 

February 2020 Presentation to school council Principal 
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10:15 Parameters of classroom observations/ focus 

groups: 

- Use resources (checklists/questions) to determine the 

parameters for the classroom observations/focus 

groups 

Reviewer  School Review Panel – 

core members and 

challenge partners 

10:30 Morning tea 

10:45 Classroom observations/student focus groups  

- According to methodology developed in the 

preparation meeting  

- Core members of the School Review Panel likely to 

each lead a classroom observation/focus group   

Core School 

Review 

Panel 

members  

School Review Panel – 

core members and 

challenge partners 

 

11:45 Report back 

- Share and synthesise observations and findings from 

the classroom observations/ focus groups  

Reviewer  School Review Panel – 

core members and 

challenge partners 

12:30 Lunch  

1:00 Continua and additional review days   

- Validate school’s proficiency status against FISO 

Continua for School Improvement, focusing on the six 

High-impact Improvement Initiatives 

- Determine any additional fieldwork days for the 

review based on validation 

- Ensure there is a rationale for why the additional 

fieldwork days will or will not be utilised  

Core School 

Review 

Panel 

members  

 

School Review Panel – 

core members and 

challenge partners 

2:30 Terms of reference for the review  

Develop focus questions and methodology for the review  

Reviewer 

 

School Review Panel – 

core members and 

challenge partners 

4:30 Close  

 

CLASSROOM OBSERVATION SCHEDULE 

Duration Activity Lead Participants 

45 minutes Classroom observations Reviewer  Panel members 

Students years P-6 

20 minutes Student forums Reviewer Panel members 

Students years P-6 
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2.3  Review work plan 

 

REVIEW DAY 1 Purpose, including Terms of Reference 

that are being addressed  

Activity  

 

Participants  

 

20 November 2019 

 

 

ToR: 

Purpose: 

(Why are the specific activities being 

undertaken and how do they relate to the 

Terms of Reference?) 

(What specific activities will be undertaken and 

how will the activities be undertaken? E.g. 

Analyse the curriculum design, planning and 

policy documents through a focus group. What 

is working – why? What isn’t – why not? What 

two suggestions would improve the 

outcomes?) 

(Who will be involved? Use titles only, 

no names) 

TOR 1: To what extent are the instructional 

models in writing and numeracy embedded? 

TOR 2: To what extent has student learner 

voice and agency been activated to empower 

students to be partners in their own learning 

to increase engagement? 

TOR 3: To what extent do teachers scaffold 

and differentiate challenging learning tasks to 

enable students to achieve learning at their 

point of need? 

 

8.30-10am 

 

Review Panel briefing including:  

Examination of Instructional models for writing 

and numeracy, additional data and 

examination of learning task 

examples/samples and curriculum 

documentation samples 

This will enable initial understanding for TOR 1 

of the agreed Instructional models for writing 

and numeracy. 20 min 

This will enable initial understanding for TOR 2 

of the opportunities for voice and agency 

embedded in the curriculum documentation, 

instructional approaches and tasks and to 

examine the staff Amplify audit data. 30 min 

This will enable initial understanding for TOR 3 

of how approaches to differentiation are 

Full Panel including school Panel 

members 
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embedded in the curriculum and examine 

evidence through examples of tasks. 20 min 

Documentation of evidence and agreement 

about questions for forums and focus of 

classroom observations. 10 min 

TOR 1: To what extent are the instructional 

models in writing and numeracy embedded? 

TOR 2: To what extent has student learner 

voice and agency been activated to empower 

students to be partners in their own learning 

to increase engagement? 

TOR 3: To what extent do teachers scaffold 

and differentiate challenging learning tasks to 

enable students to achieve learning at their 

point of need? 

10-11am 

Classroom observations 

This provides an opportunity for the Panel to 

engage with students in classrooms and make 

observations with a focus on the Terms of 

Reference questions. 

 

 

Panel members 

 

1 TOR 1: To what extent are the instructional 

models in writing and numeracy embedded? 

TOR 2: To what extent has student learner 

voice and agency been activated to empower 

students to be partners in their own learning 

to increase engagement? 

TOR 3: To what extent do teachers scaffold 

and differentiate challenging learning tasks to 

enable students to achieve learning at their 

point of need? 

0-11am 

Student Forum 

This provides an opportunity for Panel 

members to ask questions related to the 

Terms of Reference questions of a 

representative group of students, reflecting the 

range of levels of engagement, academic 

achievement and leadership, as well as year 

levels and gender. 

Panel members 
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11-11.45am Morning tea and debrief Full Panel including school team 

TOR 1: To what extent are the instructional 

models in writing and numeracy embedded? 

TOR 2: To what extent has student learner 

voice and agency been activated to empower 

students to be partners in their own learning 

to increase engagement? 

TOR 3: To what extent do teachers scaffold 

and differentiate challenging learning tasks to 

enable students to achieve learning at their 

point of need? 

11.45-12.45pm 

Teacher forum  

This provides an opportunity for Panel 

members to ask questions related to the 

Terms of Reference questions of a 

representative group of teachers reflecting 

time of service at the school, gender and 

classroom levels. 

Panel members 

 

 

TOR 1: To what extent are the instructional 

models in writing and numeracy embedded? 

TOR 2: To what extent has student learner 

voice and agency been activated to empower 

students to be partners in their own learning 

to increase engagement? 

TOR 3: To what extent do teachers scaffold 

and differentiate challenging learning tasks to 

enable students to achieve learning at their 

point of need? 

11.45- 12.45pm 

PLC leader forum 

This provides an opportunity for Panel 

members to ask questions related to the 

Terms of Reference questions of PLC leaders. 

Panel members 

 

 

1-1.45pm Lunch and debrief 

This provides an opportunity for Panel 

members to share and arrive at an agreed 

Panel members 
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view as to the findings against the three Terms 

of Reference questions 

 

2.00-3pm Plenary and planning for Final Day Reviewer  

SEIL 

Principal  

 

3.00-4pm Minimum Standards follow up Reviewer  

Principal  

Business Manager 

 

 

 

 



01 July changes incorporated   

2.4 Review Panel Members 

  

 

Name Title Email address 

Daniel Vella Principal Vella.daniel.c@edumail.vic.gov.au 

Alan Davis SEIL Davis.alan.j@edumail.vic.gov.au 

Lucy Glover  Reviewer Lucy.glover@valadsolutions.com.au 

Stephen Gill School Council President Gill.Stephen.S2@edumail.vic.gov.au 

Sandra Woodman Challenge Partner Woodman.sandra.j@edumail.vic.gov.au 

Lorraine Kennedy Challenge Partner Kennedy.lorraine.l@edumail.vic.gov.au 

 

 

Signatures  

 

School Principal: 

Name (print): Daniel Vella  Date:  18/11/2019 

Signature:  Electronic signature received 

 

SEIL: 

Name (print): Alan Davis  Date:  18/11/2019 

Signature:  Electronic signature received 

 

School Council President: 

Name (print): Stephen Gill  Date:  18/11/2019 

Signature:  Electronic signature received 

 

School Reviewer: 

Name (print): Lucy Glover  Date:  18/11/2019 

Company:  Valad Solutions Pty Ltd 

Signature:  Lucy Glover 
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Minimum Standards for 

School Registration, 

including Child Safe 

Standards: Reviewer 

Assessment Report 

South Western Victoria Region 

1574 

Barwon Heads Primary School 

November 6, 20 and 27, 2019 

Strategic Plan 2016–2019 

 

 

School Principal 

 

Name: Daniel Vella 

 

School Council 

President 

 

Name: Stephen Gill 

 

Senior Education 

Improvement 

Leader 

 

Name: Alan Davis 

 

Accredited School 

Reviewer 

 

Name: Lucy Glover  

 

Review Company Name: Valad Solutions Pty Ltd 
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MINIMUM STANDARDS FOR 

REGISTRATION 2019 (Term 4 

onwards): REVIEWER REPORT 

School name: Barwon Heads Primary 

School 

Date: 29 November 2019 

Name of Reviewer(s): Lucy Glover Signature of Reviewer: Lucy Glover 

Administration Response Comment 

School pre-review self-assessment checklists 

* Provided to reviewer before review? 

Yes ☒  

No ☐ 

If No please 

specify  

 

Minimum standards to be met by all government 

schools 

Are the 

registration 

requirements 

met? 

Comments 

1 School governance  

Democratic Principles 

The school affirms democratic principles through a 

statement affirming the school’s adherence to the 

democratic principles in the school’s vision and values, 

prospectus, handbook or local school policy.  

The statement includes the democratic principles listed in 

the ETRA:  elected Government; the rule of law; equal 

rights for all before the law; freedom of religion; freedom 

of speech and association; and the values of openness 

and tolerance. 

Yes ☒  

No ☐ 

If No please 

specify  

 

Philosophy 

The school has a statement (e.g. School Philosophy 

Policy, School Strategic Plan, Annual Implementation 

Plan) that includes: 

 the school’s vision, values and objectives 

 a description of how the school enacts its philosophy. 

 an outline of where the school has published its 

policy. 

Yes ☒  

No ☐ 

If No please 

specify 

 

 Enrolment Policy Yes ☐   
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MINIMUM STANDARDS FOR 

REGISTRATION 2019 (Term 4 

onwards): REVIEWER REPORT 

SPECIALIST AND SPECIFIC PURPOSE SCHOOLS 

ONLY 

 The school has an enrolment policy which is 

consistent with all legal requirements 

 The school can demonstrate how school policies are 

implemented. 

 

No ☐  

N/A ☒ 

If No please 

specify 

2 Curriculum and Student Learning  

Curriculum framework - Language Program 

 Language education is provided by a registered 

teacher(s) or staff with Permission to Teach 

(PTT), across all year levels; or 

The school has been granted an exemption by the VRQA 

under regulation 61. 

Yes ☒  

No ☐ 

N/A ☐ 

If No please 

specify 

 

Curriculum Framework 

The school has: 

 A curriculum plan showing how the learning 

areas will be substantially addressed and how 

the curriculum will be organised and 

implemented. 

 An explanation of how and when the curriculum 

and teaching practice will be reviewed. 

 An outline of how the school will deliver its 

curriculum. 

Yes ☒  

No ☐ 

If No please 

specify 

 

Student Learning Outcomes 

 The school has submitted its 2018 annual report 

to the school community 

Yes ☒  

No ☐ 

If No please 

specify 

 

3 Care, Safety and Welfare of Students  

Duty of Care 

The school has policies and procedures for the duty of 

care owed to students including 

  that it owes all students a duty of care to take 

reasonable measures to protect them from 

reasonably foreseeable risks of injury  

 that it owes a duty to take reasonable care that 

any student (and other persons) on the premises 

Yes ☒  

No ☐ 

If No please 

specify 
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MINIMUM STANDARDS FOR 

REGISTRATION 2019 (Term 4 

onwards): REVIEWER REPORT 

will not be injured or damaged because of the 

state of the premises, including things done or 

omitted to be done to the premises 

 that it owes a duty to take reasonable 

precautions to prevent the abuse of a child by an 

individual associated with the organisation while 

the child is under the care, supervision or 

authority of the organisation 

 that different and sometimes greater measures 

may need to be taken for younger students or 

students with disabilities to discharge this duty of 

care 

Managing Student Wellbeing 

The school has policies and procedures for 

 anti-bullying and harassment, including cyber 

bullying 

 appropriate arrangements for on-site supervision 

of students 

 appropriate arrangements for supervision of 

students when engaged in off-site activities which 

include consideration of the risk of bushfire in the 

activity location  

 ensuring the safety and welfare of students 

learning with another provider (when the school 

contracts with another school, a registered 

training organisation or an organisation not 

registered as an education or training provider) 

 arrangements for ill students 

 accident and incident register 

 first aid  

 distributing medicine 

 internet use 

Yes ☒  

No ☐ 

If No please 

specify 

 

 

Emergency Management 

The school  

 has a current register of staff trained in first aid  

 holds records of student medical conditions and 

management,  

 has an emergency management plan which is 

reviewed at least annually and immediately after 

Yes ☒  

No ☐ 

If No please 

specify 
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MINIMUM STANDARDS FOR 

REGISTRATION 2019 (Term 4 

onwards): REVIEWER REPORT 

any significant incident (this plan must be site 

specific and include local threats, hazards and 

corresponding response procedures). 

 communicates policies and procedures on the 

care, safety and welfare of students to staff, 

students, parents, guardians and the school 

community. 

Child Safety 

A school’s policies and procedures for ensuring all staff 

understand: 

 mandatory reporting 

 the failure to disclose offence 

 the failure to protect offence. 

Yes ☒  

No ☐ 

If No please 

specify 

 

Child Safe Standards 

The school complies with the Child Safe Standards, as set out in Ministerial Order 870. 

NOTE: Before answering this question you must complete the Child Safe Standards Self-Assessment Checklist. 

Anaphylaxis Management Policy 

The school has developed a policy and has procedures in 

place for any student at risk of anaphylaxis.  

 The policy and procedures are in accordance 

with Ministerial Order 706 

 

Yes ☒  

No ☐ 

If No please 

specify 

 

Emergency Bushfire Management 

 A schedule for monitoring and removal of 

materials that may be easily ignited including 

branches overhanging buildings, debris and 

rubbish around and under buildings, including 

gutters, and dry grass and vegetation. 

 Procedures to ensure the safe storage of 

flammable materials. 

 A schedule for regularly monitoring emergency 

access to buildings and grounds. 

 Evidence that: 

o the building exits will continuously be 

kept clear of obstructions 

o assembly points are designated and 

have appropriate access to emergency 

equipment 

Yes ☒  

No ☐ 

If No please 

specify 

 

http://www.vrqa.vic.gov.au/childsafe/Pages/schools.html
http://www.vrqa.vic.gov.au/registration/Pages/schanaphylaxis.aspx
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MINIMUM STANDARDS FOR 

REGISTRATION 2019 (Term 4 

onwards): REVIEWER REPORT 

o there is access to facilities and grounds 

for emergency vehicles 

Emergency bushfire management (for BARR schools 

only) 

The school is compliant with all Guidelines (2.2 to 2.9) in 

Please refer to the VRQA Guidelines for Bushfire 

Preparedness - Registered Schools, including: 

 2.2 an Emergency Management Plan that details the 

school’s response to managing bushfire risk 

 2.3 the school informs students, staff and 

parents/guardians about their specific bushfire 

preparedness arrangements and train relevant staff in 

their bushfire preparedness roles. 

 2.4 the school maintains a register updated at least 

once per school term during the October–April 

bushfire season of bushfire emergency equipment 

and ensures it is in working order. 

 2.5 the school maintains notices of bushfire 

evacuation procedures and bushfire emergency 

contact numbers and locates them appropriately 

around the school.      

 2.6 The school regularly manages materials that may 

easily be ignited around buildings and facilities. 

 2.7 The school regularly monitors emergency access 

to buildings and grounds. 

 2.8 The school consults local agencies, where 

relevant, (the Country Fire Authority, Metropolitan 

Fire and Emergency Services Board, local Council) 

on their bushfire preparedness and compliance with 

local bushfire regulation of buildings, facilities and 

grounds. 

 2.9 A schools with an on-site ‘shelter in place’ must 

consult with the relevant agency on the building’s 

compliance with relevant regulations. 

Yes ☐  

No ☐ 

If No please 

specify 

 

Student Behaviour Management (discipline) 

The school has: 

 a policy that explicitly prohibits corporal 

punishment  

 a behaviour management policy and procedures 

which include: 

o an explanation of the school's approach 

to behaviour management and how it 

affords procedural fairness to students 

Yes ☒  

No ☐ 

N/A ☐ 

If No please 

specify 

 

http://www.vrqa.vic.gov.au/Documents/bushfireguidelines.doc
http://www.vrqa.vic.gov.au/Documents/bushfireguidelines.doc
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MINIMUM STANDARDS FOR 

REGISTRATION 2019 (Term 4 

onwards): REVIEWER REPORT 

o the steps for managing suspensions and 

expulsions of students in compliance with 

Ministerial Order No. 1125— Procedures 

for Suspension and Expulsion of 

Students in Government Schools   

o procedures for maintaining a register of 

suspensions and expulsions 

o an outline of how the school 

communicates these policies and 

procedures to the school community. 

Staff Employment  

Teachers requirements 

The school maintains a register of teachers which 

includes 

 each teacher’s name 

 their Victorian Institute of Teaching (VIT) 

registration number 

 the expiry and renewal of their registration 

 their VIT category of registration (i.e. provisional 

registration, full registration, permission to teach) 

Yes ☒  

No ☐ 

If No please 

specify 

 

Compliance with Working with Children Act 2005 

The school has: 

 procedures to ensure that all employees and 

volunteers required to do so by the Working with 

Children Act 2005, have a current Working with 

Children Check (WWCC). 

 A register of employees and volunteers with a 

WWCC which includes each employee’s: name, 

card number and expiry date.  

 Procedures for maintaining the register. 

Yes ☒  

No ☐  

If No please 

specify 

 

School Infrastructure  

 The school has a plan showing the location of 

facilities available for each program offered 

across the school day (e.g. School plan with 

mark up of facilities that are used). 

Yes ☒  

No ☐  

If No please 

specify 
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MINIMUM STANDARDS FOR 

REGISTRATION 2019 (Term 4 

onwards): REVIEWER REPORT 

Minimum standards to be met by Senior Secondary 

providers only 

Does the 

school meet 

the minimum 

standard? 

 

Student Learning Outcomes 

 

The school has 

 course curriculum and assessment 

documentation, and student attainment and 

administration documentation in accordance with 

the requirements of the awarding body 

 documentation to demonstrate that the school 

provides staff and students with current and 

accurate information about the awarding bodies’ 

requirements including course standards, 

timelines and qualification requirements. 

 

Yes ☐  

No ☐ 

If No please 

specify 

 

Student Records and Results 

The school has policies and procedures (e.g. Student 

VCE/VCAL handbooks, Staff handbook, Student Records 

and Results policy) 

to ensure the: 

 integrity of assessment 

 accuracy of records 

 monitoring of student participation, completion 

rates and student outcomes. 

 

Yes ☐  

No ☐ 

If No please 

specify 

 

Student Welfare 

Policies and procedures for 

 how attendance is monitored for students 

participating in courses provided by another senior 

secondary course provider 

 supervision of students outside scheduled classes. 

Yes ☐  

No ☐ 

If No please 

specify 

 

Teaching and Learning 

 Teaching resources and facilities meet the 

current requirements of the awarding body 

Yes ☐  

No ☐ 
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Policies and procedures: 

 

 to ensure the assessment of senior secondary 

courses is fair, valid and reliable   

 to oversee the conduct of assessments including: 

o addressing cheating, including plagiarism  

o conducting investigations and hearings 

and if necessary, amending or cancelling 

assessments 

o a student handbook and resources which 

address the senior secondary course 

rules and procedures for assessment. 

If No please 

specify 

Part 3: Child Safe Standards Are the 

requirements 

met? 

 

Principle of Inclusion 

6 (a) In implementing the minimum child safety 

standards, the school governing authorities must: 

(a) take account of the diversity of all children, 

including (but not limited to) the needs of 

Aboriginal and Torres Strait Islander children, 

children from culturally and linguistically diverse 

backgrounds, children with disabilities, and 

children who are vulnerable; and 

(b) make reasonable efforts to accommodate the 

matters referred to in clause 6(a). 

Yes ☒ 

No ☐ 

If No please 

specify 

 

Child Safe Standard 1: 

Strategies to embed an organisational culture of child safety 

 

- 7(1) (d) The school governing authority must put 

the strategies [to embed an organisational culture 

of child safety] into practice and inform the school 

community about these practices. 

Yes ☒ 

No ☐ 
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specify 

Child Safe Standard 2: 

A child safety policy or statement of commitment to child safety 

 

- 8 (1) The school governing authority must ensure 

that the school has a child safety policy or 

statement of commitment to child safety that 

details: (b) the actions the school proposes to take 

to (iii) support or assist children who disclose child 

abuse or are otherwise linked to suspected child 

abuse. 

Yes ☒  

No ☐ 

If No please 

specify 

 

Child Safe Standard 3: 

A child safety code of conduct 

 

- 9 {1) The school governing authority must 

develop, endorse, and make publicly available a 

code of conduct that: (b) sets standards about the 

ways in which school staff are expected to behave 

with children. 

Yes ☒  

No ☐ 

If No please 

specify 

 

 

 

 

 

 

Child Safe Standard 5: 

Procedures for responding to and reporting allegations of 

suspected child abuse 

 

- 11(1) The school governing authority must have a 

clear procedure or set of procedures for 

responding to allegations of suspected child abuse 

in accordance with this clause and other legal 

obligations. 

Yes ☒  

No ☐ 

If No please 

specify 

 

Child Safe Standard 6: 

Strategies to identify and reduce or remove risks of child abuse 
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- 12 (4) As part of its risk management strategy and 

practices, the school governing authority must 

monitor and evaluate the effectiveness of the 

implementation of its risk controls. 

Yes ☒  

No ☐ 

If No please 

specify 

 

- 12 (5) At least annually, the school governing 

authority must ensure that appropriate guidance 

and training is provided to the individual members 

of the school governing authority and school staff 

about: (a) individual and collective obligations and 

responsibilities for managing the risk of child 

abuse. 

Yes ☒  

No ☐ 

If No please 

specify 

 

Child Safe Standard 7: 

Strategies to promote child participation and empowerment 

 

- 13 {1) The school governing authority must 

develop strategies to deliver appropriate education 

about: (d) child abuse awareness and prevention. 

Yes ☒  

No ☐ 

If No please 

specify 

 

- The school governing authority must promote the 

child safety standards required by this Order in 

ways that are readily accessible, easy to 

understand, and user-friendly to children. 

Yes ☒  

No ☐ 

If No please 

specify 

 


